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Support 

Partner UniversiƟes  

The Strategic Partnership COMPALL is developing a joint module in „ComparaƟve Studies in 

Adult EducaƟon and Lifelong Learning“, which will be offered in study programmes related 

to adult educaƟon and lifelong learning. 

The joint module includes a prepatory phase, a two‐week intensive phase at Campus 

Würzburg, Germany and a publicaƟon possibility for doctoral students and colleagues. 

Furthermore, COMPALL is developing an online network for young graduates and resear‐

chers in adult and lifelong learning. 

COMPALL is offering annual public events. InternaƟonal experts in adult and lifelong learn‐

ing are invited to discuss with us the use of COMPALL‐results along with further develop‐

ment.   

URL: hƩp://www.hw.uni‐wuerzburg.de/compall 

Strategic Partnership  

ComparaƟve Studies in Adult  and Lifelong Learning  
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1. IntroducƟon 

The following guidelines serve to clarify to master’s and doctoral students enrolled in adult 

educaƟon study courses (in Europe and beyond) the annual Würzburg winter school 

“ComparaƟve Studies in Adult and Lifelong Learning” and the COMPALL project.  

This document aims to summarize the course aims and supports the preparaƟon of students 

in the months before the winter school starts by providing specific learning tools. 

This guide indeed aƩempts to answer the most commonly asked quesƟons on the winter 

school and the COMPALL project.  

Chapter 5 and the following are about the process of wriƟng the transnaƟonal essay and the 

ways of ensuring its quality for the use envisioned for the second part of the winter school. 

They unfold as follows: first, it will present some basic aspects of academic wriƟng; it will 

conƟnue with defining what a transnaƟonal essay is and then focus on the abiliƟes you have 

to show in wriƟng a transnaƟonal essay based on evidence. Drawing on some suggesƟons 

from previous ediƟons of winter school, it will then discuss two main points:  

 How can you structure a transnaƟonal essay?  

 How can you write it to enable your colleagues to appreciate your contribuƟon? 

PracƟcal informaƟon will be provided about each of the secƟons you have to include in your  

transnaƟonal essay, as well as the stages of the wriƟng process. 

 

2. About COMPALL 

The winter school course on ComparaƟve Studies in Adult EducaƟon and Lifelong Learning 

has been implemented as an annual joint module of the “ComparaƟve Studies on Adult and 

Lifelong Learning – COMPALL” project funded under the Strategic Partnership programme of 

ERASMUS+ run by the European Commission.  

Partners of the COMPALL project are: 

 Julius‐Maximilians‐Universität Würzburg, Germany; 

 Università degli Studi di Firenze, Italy; 

 Helmut‐Schmidt‐University, Hamburg; 

 Universidade de Lisboa, Portugal; 

 Università di Padova, Italy; 

 Pécsi Tudományegyetem, Hungary; 

 University of Aarhus, Denmark. 
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The COMPALL project addresses the need for a higher level of internaƟonalisaƟon in Europe‐

an UniversiƟes, and for a greater number of graduates or doctorates in the field of adult edu‐

caƟon, as idenƟfied in the Agenda for the ModernisaƟon of Europe’s Higher EducaƟon Sys‐

tem (2011). 

Indeed, it targets master’s degree students and early doctoral students who  represent the 

prospecƟve professionals in adult educaƟon in the European context.  The aim is to create a 

bridge between the training needs of prospecƟve European adult educators, the academic 

training on offer, and the European work context represented by all the firms, lobbyists, and 

European organizaƟons that will be invited to meet the COMPALL students within structured 

field visits integrated into the COMPALL project’s acƟviƟes.  

In this context, the strategic partnership has achieved a joint blended‐learning module that is 

developed and implemented in each partner university, and thus integrated at the master’s 

and doctoral level in disciplines that explore the adult and lifelong learning field. Moreover, it 

can be used – in full or in part – outside the COMPALL partnership within interested universi‐

Ɵes.  

The concept that lies behind the COMPALL project is that a curriculum with a didacƟc ap‐

proach can help in the training of future pracƟƟoners as self‐reflecƟve professionals in the 

field of adult educaƟon. The didacƟc structure is organized as follows: 

1. Joint online sessions to introduce master’s and PhD students to the analyƟcal model 

(online tutorial) 

2. Supplementary tutorials at all partner universiƟes (face‐to‐face tutorial) 

3. Online supervision for understanding comparaƟve methodology and thus preparing 

individual transnaƟonal essays. 

4. Joint intensive phase at the Würzburg campus (intensive programmes i.e., the winter 

school of 2016, 2017, and 2018) 

5. PreparaƟon of a comparaƟve research paper (supervised by editors) on topics in com‐

paraƟve adult and lifelong learning and from the viewpoint of the parƟcipants’ home 

countries that represent the curricular content of the COMPALL project (comparaƟve 

analysis). 

6. LinkedIn professional networks to support the long‐term internaƟonal network among 

parƟcipants (master’s and doctoral students, professors, internaƟonal experts) and 

enable them to communicate beyond the intensive phase (professional network).  
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In order to increase the employability of parƟcipants and ensure the implementaƟon of the 

joint‐module in external universiƟes, COMPALL partners organize mulƟplier events i.e., the‐

maƟc meeƟngs with European experts (from academia and European insƟtuƟons) on the 

topics of adult learning and educaƟon. These meeƟngs can help the consorƟum to gain new 

input regarding the comparaƟve perspecƟve. 

 

3. What is the Winter School “ComparaƟve Studies in 

Adult EducaƟon and Lifelong Learning”? 

The winter school offering the ComparaƟve Studies in Adult EducaƟon and Lifelong Learning 

study programme represents two weeks of acƟviƟes developed each year at the end of the 

winter term at the University of Würzburg (Germany). As indicated in its Ɵtle, the winter 

school is dedicated to comparaƟve studies on adult and lifelong learning.  

 

Who can apply for the winter school course ComparaƟve Studies in Adult EducaƟon and 

Lifelong Learning? The winter school is aimed at master’s and doctoral students from Eu‐

rope and beyond, especially those enrolled in courses with a focus on adult educaƟon and 

lifelong learning, and those with a special interest in interdisciplinary‐comparaƟve studies.  

 

What is the aim of the winter school course ComparaƟve Studies in Adult EducaƟon and 

Lifelong Learning? The winter school aims to analyse internaƟonal and European strategies 

for adult and lifelong learning.  

 

A. Content 

The winter school involves students in the study of theories and approaches to the analysis 

of European and global lifelong learning strategies and social policies.  StarƟng with the 

study of three main social policy models, a range of European countries and German poliƟcal 

organizaƟons are compared. The discussion involves all students and professors and leads to 

a criƟcal reflecƟon on internaƟonal policies and strategies, and on the differences between 

theories and real policies.  

AŌer that, students are organized in comparaƟve work groups to study some subtopics of 

lifelong learning, according to their sensiƟvity‐interests  and on the basis of the data collect‐

ed by them during the preparatory phase (wriƟng of the transnaƟonal essay). 
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B. Impact 
The winter school aims to: 

 increase the employability of students parƟcipaƟng by focusing on a didacƟcal approach 

that fosters communicaƟon, global networking and teambuilding, entrepreneurship, 

criƟcal thinking, responsibility, etc.; 

 raising the PhD rate among parƟcipants of the winter school following intensive contact 

between master’s and doctoral students. Close contact and knowledge of the doctoral 

programmes could help master’s students to decide to enroll on a PhD course aŌer the 

degree; 

 fostering the development of analyƟcal and comparaƟve competencies following a com‐

parison of adult educaƟon frameworks in Europe and beyond with parƟcipants from 

different countries. 
 

C. Indirect learning 

The winter school will help the acquisiƟon of: 

 analyƟcal‐criƟcal competencies  

 proficiency in comparaƟve studies from parƟcipaƟon in group work; 

 mastery of scienƟfic language of pedagogy, including professional use;  

 communicaƟon skills;  

 acƟve listening;  

 teambuilding;  

 networking skills.  

How is the winter school course ComparaƟve Studies in Adult EducaƟon and Lifelong Learn‐

ing organized? The winter school is organized in three disƟnct secƟons: 

 

Figure 1: Working programme ComparaƟve Studies in Adult EducaƟon and Lifelong Learning 
1 

 

 

1Source: winter school ‐ ComparaƟve Studies in Adult EducaƟon and Lifelong Learning official website: 

hƩps://www.hw.uni‐wuerzburg.de/compall/startseite/ 
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In the preparatory phase that takes place via an online plaƞorm2, all parƟcipants will study a 

range of core literature concerning social policy and pedagogical models in order to achieve 

common background understanding. Moreover, they have to prepare a transnaƟonal essay, 

(i.e., a paper tailored to naƟonal characterisƟcs) that should be presented during the second 

phase. 

 

In the first phase, which takes place in Würzburg, the didacƟcal approach aims to tutor the 

master’s and doctoral students in the theoreƟcal analysis model related to adult educaƟon 

and adopted by the winter school course. Indeed, in this phase of the winter school, students 

have the opportunity to take part in lessons where internaƟonal speakers explain and test 

ideas in conjuncƟon with the class (maximum 30‐40 per class), and experiment with the social 

policy and comparaƟve analysis models that can be adopted in the educaƟonal context. 

Moreover, they meet and discuss with European stakeholders (such as EAEA, CEDEFOP etc.) 

and providers/lobbyists in the field of adult educaƟon (Frankenwarte, Chamber of Commerce 

and Industry etc.). 

 

In the second phase that takes place in Würzburg, students are organized into themaƟc 

groups and, under the guidance of one facilitator per group, they are asked to communicate 

with peers in order to develop a comparaƟve evaluaƟon of the subtopics in adult and lifelong 

learning. Each comparaƟve group consists of a maximum of 10‐15 persons who are invited to 

provide insights on their own country perspecƟve. This will allow a European and internaƟon‐

al comparison on the basis of the individual transnaƟonal essays. In other words, they are 

asked to act autonomously as representaƟves of their own country and present data. The re‐

sults of the comparison are shown during the final day of the Winter School on ComparaƟve 

studies in adult educaƟon and lifelong learning according to the eƟqueƩes/labels/keywords 

idenƟfied as analysis tools. The success of the presentaƟon is considered an indicator of the 

proficiency level reached by the group in comparaƟve analysis methodology.  

 

 

 

 

 

 

 

 

 

 

 

 
 
2It may be possible to organize  on‐campus preparaƟon with the help of one of the professors that work at the parƟcipants’ home university and 

specialize in adult educaƟon. The winter school administraƟon team will provide the professors with useful materials for this on‐campus prepara‐

Ɵon.  
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4. RegistraƟon Process 

If you are interested in joining the winter school, please have a look on the detailed look  on 

the newest announcement and outline of the respected ediƟon.  

 

1.) The Ɵmetable and programme for the winter school course ComparaƟve Studies in Adult 

EducaƟon and Lifelong Learning i.e., a first introductory part focusing on European strategies 

in adult and lifelong learning; and a second comparaƟve part, enƟtled Comparing Lifelong 

Learning, within which work groups are  organized;   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

hƩp://www.lifelonglearning.uni‐wuerzburg.de/programme/ 
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2.) The topics for the comparaƟve groups, such as: Ɵme in adult learning and educaƟon, OECD 

policies, PIAAC and naƟonal adult educaƟon policies, comparing the impact of cultural insƟtu-

Ɵons and organizaƟons on adult and lifelong learning. The topics are presented in a mulƟfac-

eted way. StarƟng with a general overview, the plaƞorm suggests some complementary litera-

ture that could be useful for the acquisiƟon of specific academic language and raƟonale in the 

transnaƟonal essay;  

 
 

hƩp://www.lifelonglearning.uni‐wuerzburg.de 
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3.) The applicaƟon form: how to apply for the winter school course ComparaƟve Studies in 

Adult EducaƟon and Lifelong Learning, which documents are needed, which scholarships are 

available, what are the selecƟon criteria etc.; 

 

 

 

 

 

 

 

 

 

 

 

 

hƩp://www.lifelonglearning.uni‐wuerzburg.de/

applicaƟon_scholarships/ 
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5. Online PreparaƟon 

The online preparaƟon is based (1) on the online tutorials and (2) on the preparaƟon of a 

transnaƟonal essay. 

 

5.1 Online Tutorials 

The online tutorials provided via the Moodle Plaƞorm of the University of Würzburg hƩps://

wuecampus2.uni‐wuerzburg.de/moodle/ and as open access resource under hƩps://

www.hw.uni‐wuerzburg.de/compall/winter_schools/online_preparaƟon/ aims preparing par‐

Ɵcipants to the winter school course ComparaƟve Studies in Adult EducaƟon and Lifelong 

Learning. Through the online tutorial, parƟcipants receive assistance and support in the prepa‐

raƟon for the winter school regarding the following: 
 

 

1.) PreparaƟon for the central topics of the winter school is in seven modules. Accepted parƟci-

pants will have access to the Moodle plaƞorm of the University of Würzburg, where all videos 

can be downloaded. 

hƩps://www.hw.uni‐wuerzburg.de/compall/winter_schools/

online_preparaƟon/  
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Overview of contents 

This secƟon gives you an overview of the contents and workload of each tutorial. 

  

Online tutorial I: IntroducƟon to the COMPALL Winter School 

Video: 13:21 min 

The first online tutorial was produced by the colleagues from the University of Florence in 

Italy: Prof Vanna Boffo, Gaia Gioli, PhD, Carlo Terzaroli, and NicoleƩa Tomei. It gives you an 

insight into the structure of the Winter School and your preparatory tasks. Start the tutorial 

by watching the provided video and deepen your understanding by reading the parƟcipants’ 

guide aŌerwards. Feel free to discuss your quesƟons in the forum, where Winter School par‐

Ɵcipants can interact with each other independently.  

  

Online tutorial II: How to write a transnaƟonal essay 

Video: 7:25 min (introducƟon) 

Text: page 17‐31 of this parƟcipant guide 

The second online tutorial is produced by Prof Vanna Boffo, Gaia Gioli, PhD, Carlo Terzaroli, 

and NicoleƩa Tomei from the University of Florence, Italy. It gives you important informaƟon 

on how to write your transnaƟonal essay. AŌer watching the informaƟon video, you are wel‐

come to read the guide on wriƟng the transnaƟonal essay to deepen your knowledge. Feel 

free to discuss any open quesƟons and requests with the other Winter School parƟcipants in 

the forum.  

 

Online  tutorial  III:  CriƟcal  overview  of  internaƟonal  organisaƟons  in  the  development  of 

adult learning and educaƟon 

Video 1: 8:56 min (introducƟon) 

Text: Németh, B. (2017). CriƟcal overview of the roles of internaƟonal organisaƟons in the 

development of adult learning and educaƟon. In M. Slowey (Ed.), ComparaƟve adult educa‐

Ɵon: Authors and texts (pp. 117‐159). Florence: Florence University Press. (19 pages) 

Video 2: 9:00 min (ReflecƟon) 

This online tutorial was prepared by Prof Balázs Németh at the University of Pécs. It provides 

a criƟcal overview of internaƟonal organisaƟons involved in the development of adult learn‐

ing and educaƟon. Please watch both videos and read the provided  

document carefully. AŌerwards, you are welcome to join the online discussion.  
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Online tutorial IV: IntroducƟon to European policies in adult and lifelong learning  

Video 1: 10:45 min (introducƟon) 

Text 1: Commission of the European CommuniƟes (2000). A memorandum on lifelong lear‐

ning: Commission staff working paper. Brussels, 30.10.2000 (SEC2000 1832) 

arhiv.acs.si/dokumenƟ/Memorandum_on_Lifelong_Learning.pdf (12 pages) 

Text 2: EU Council (2011). Council resoluƟon on a renewed European agenda for adult lear‐

ning. Brussels, 20.12.2011 (C 372/1‐6) hƩp://eur‐lex.europa.eu/legal‐

uri=CELEX:32011G1220(01)&from=EN (5 pages) 

Video 2: 5:23 min (reflecƟon) 

This online tutorial was developed by Prof Sabine Schmidt‐Lauff and Jan Schiller at Helmut‐

Schmidt‐University in Hamburg. It will give you first insights into key educaƟonal policy 

documents of the European Union. The first video introduces you to educaƟonal policy 

documents. It also provides you with an instrucƟon on how to work with two selected policy 

documents. Then you are asked to study two documents based on the instrucƟons in the vi‐

deo. Links to both documents are available here. AŌer working on the tasks individually, you 

are welcome to watch the second video, which allows you to reflect on your results. Feel free 

to discuss your results in the forum, where Winter School parƟcipants can interact with each 

other independently.  

  

Online tutorial V: IntroducƟon to strategies and educaƟonal policy analysis 

Video 1: 15:47 min (introducƟon) 

Text: Anthology on concepts and analyƟcal tools (see hƩps://www.hw.uni‐wuerzburg.de/

compall/winter_schools/online_preparaƟon/) 

OpƟonal Text 1: Lima, L., & Guimarães, P. (2011). European strategies of lifelong learning: 

A criƟcal introducƟon. Opladen & Farmington Hills: Budrich. hƩp:// www.pedocs.de/

volltexte/2013/8283/pdf/Lima_Guimaraes_2011_European_Strate gies_ 

in_Lifelong_Learning.pdf (167 pages) 

OpƟonal Text 2: Lima, L., Guimarães, P., & Touma, N. (2016). Adult learning and educaƟon 

policies in Germany, Portugal and Sweden: An analysis of naƟonal reports to CONFINTEA VI. 

In R. Egetenmeyer (Ed.), Adult educaƟon and lifelong learning in Europe and beyond: Compa‐

raƟve perspecƟves from the 2015 Würzburg Winter School (pp. 29‐66). Frankfurt am Main: 

Peter Lang. hƩps://www.peterlang.com/downloadpdf/ 

9783653059731/9783653059731.00005.xml (58 pages) 

This online tutorial was produced by Prof Paula Guimarães at the University of Lisbon, Portu‐

gal. It provides an introducƟon to policy analysis, which you will pursue in greater depth 

during the Winter School. Please first watch the following video. Then you are asked to read 

the documents and to work on a few tasks on an individual basis. AŌerwards, you are welco‐

me to join the online discussions with Prof Paula Guimarães and other students.  



15  

 

  15   15 

Online tutorial VI: IntroducƟon to comparaƟve adult educaƟon 

Videos 1: 10:42 min (introducƟon) 

Text: Egetenmeyer, R. (2016). What to compare? ComparaƟve issues in adult educaƟon. In 

M. Slowey, (Ed.), ComparaƟve adult educaƟon and learning (pp. 79‐95). Florence, Florence 

University Press. (16 pages) 

Video 2: 3:35 min (reflecƟon) 

This online tutorial was produced by Prof Regina Egetenmeyer, Jenny Fehrenbacher, and 

Monika Staab at the University of Würzburg. It gives you an introducƟon to comparaƟve 

adult educaƟon. Please follow the structure outlined below by first watching the video, then 

working on the tasks, reading the provided document, and reflecƟng on your results with the 

second video. Feel free to discuss your results and any open quesƟons in the forum, where 

Winter School parƟcipants can interact with each other independently.  

 

Online tutorial VII:  

Two examples of comparaƟve studies in adult educaƟon and lifelong learning 

Video 1: 15:57 min (introducƟon) 

Text: Clover, D. E., & Bell, L. (2013). Contemporary adult educaƟon philosophies and prac‐

Ɵces in art galleries and museums in Canada and the UK. Adult Learner: The Irish Journal of 

Adult and Community EducaƟon, 1 (1), 29‐43. (14 pages) 

Video 2: 6:54 min (reflecƟon) 

This online tutorial was produced by Prof Monica Fedeli, ConceƩa Tino, PhD, and Daniela 

Frison, PhD, at the University of Padua, Italy. The tutorial helps you to get a beƩer under‐

standing of comparaƟve research in adult educaƟon and lifelong learning by providing you 

with two samples of comparaƟve studies. Please watch the first video carefully, follow up 

with the provided text, and watch the second video to reflect on your findings. If you sƟll 

have quesƟons or concerns, you are welcome to discuss them with other Winter School par‐

Ɵcipants in the forum.  

  

OpƟonal tutorials: Country insights 

As addiƟonal sources of informaƟon about individual countries, further video material is 

available on the Moodle plaƞorm / WueCampus, provided by visiƟng professors at Julius Ma‐

ximilian University Wuerzburg.  
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For students without on‐campus preparaƟon 

The following Ɵmetable can be used as an agenda for self‐directed preparaƟon. It starts aŌer 

you have received your comparaƟve group assignment.  Please get in touch with your super‐

visor first if any on‐campus preparaƟon is scheduled for you. 

 

Figure 2: Proposed Ɵmetable for self‐directed preparaƟon (students without on‐campus 

preparaƟon) 

 

2.) ParƟcipants will also receive all relevant informaƟon regarding the organizaƟon of the 

winter school (e.g., travel, accommodaƟon) via the Moodle plaƞorm under hƩps://

wuecampus2.uni-wuerzburg.de/moodle 

       

Phase 

  

AcƟvity 

Intro‐

ducƟon 
Content preparaƟon 

Self‐

directed 

Online 

tutorial I + 

II 

Online 

tutorial III 
Online 

tutorial IV 
Online  

tutorial V 
Online  

tutorial VI 

Win‐

ter 

break 

Online 

tutorial 

VII 

OpƟon‐

al tuto‐

rials 

Date 
Week 1 

(November) 
Week 2 

(November) 
Week 3 

(December) 

Week 4 
(December) 

Week 5 
(December) 

24.12.‐

03.01. 

Week 7 
(January) 

Week 8 
(January) 
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5.2 TransnaƟonal Essay  

All parƟcipants are required to prepare a transnaƟonal essay in advance of the winter school 

(by 20th January of the respecƟve winter-school year).  The transnaƟonal essay focuses on 

the topic pursued by the comparaƟve group in which parƟcipants are studying during the 

second week of the winter school. You are supported in your wriƟng in several ways. 

1.) The COMPALL website informaƟon tool provides you with a wide range of informaƟon on 

internaƟonal studies in adult educaƟon. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

hƩps://www.hw.uni‐wuerzburg.de/compall/

informaƟon_tool/ 
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2) Please contact the moderator of your comparaƟve group to prepare your research 

quesƟon and determine the focus of your transnaƟonal essay. A discussion forum is pro-

vided for each comparaƟve group. The moderators ask some key quesƟons regarding the 

topic of the comparaƟve group work in order to provide clear insights into the approach 

to the topic in their home country. The transnaƟonal essays will be used aŌer wards in 

the comparaƟve group work.  During the preparaƟon, students are introduced and 

matched online with moderators of the respecƟve group that ask them to prepare a 

transnaƟonal essay. You are also asked to use your group’s forum to upload your trans-

naƟonal essay by 20th January. 

 

3.) The transnaƟonal essay Ɵps for the wriƟng of the transnaƟonal essay  that is a na-

Ɵonal paper on a subtopic of adult and lifelong learning chosen from the themaƟc oppor-

tuniƟes offered by comparaƟve groups. You will find the Ɵps in the following chapter. 
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6. How to write the TransnaƟonal Essay 

6.1 Academic wriƟng — general criteria  

Students who want to parƟcipate to the winter school course ComparaƟve Studies in Adult 

and Lifelong Learning will be engaged in an intensive didacƟcal experience that will offer 

them the opportunity to play the role of a researcher. Researchers in almost any field need 

to communicate effecƟvely with their peers in order to ensure a deeper understanding of 

the topics discussed.  

For that reason, wriƟng is a very important part of parƟcipaƟon in the winter school. Even if 

it takes the specific form of an essay , it must respect some general criteria for scienƟfic 

wriƟng in order to contribute to the pool of knowledge generated during the intensive pro‐

gramme through comparaƟve methodology.  

Good scienƟfic wriƟng is: 

 clear ‐ it avoids unnecessary detail; 

 simple ‐ it uses direct language, avoiding vague or complicated sentences; 

 imparƟal ‐ it avoids making assumpƟons; 

 structured logically ‐  it expresses ideas and processes in a logical order; 

 accurate ‐ it presents how and where data were collected; 

 objecƟve ‐ it supports statements and ideas using appropriate evidence that demon‐

strate how conclusions have been drawn as well as acknowledging the work of others. 

 objecƟve ‐ it supports statements and ideas using appropriate evidence that demon‐

strate how conclusions have been drawn as well as acknowledging the work of others. 

To reflect the characterisƟcs of good scienƟfic wriƟng in your own work, you should consider 

several issues. To make your wriƟng clear and simple you should think carefully about the 

words you use and the ways in which you use them. In most scienƟfic wriƟng you will need 

to use some scienƟfic or technical terms in order to be effecƟve. AbbreviaƟons can be  very 

useful, but they can also be confusing and might not be understood by everyone. Use stand‐

ard abbreviaƟons where these exist and clarify the meaning of the scienƟfic and technical 

terms you use, as well as the meaning of acronyms. The language should be uniform in 

spelling (UK English) throughout the text.  
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Use objecƟve rather than subjecƟve language, in order to be imparƟal, and choose a 

“voice”. In general, the acƟve voice is clearer, more direct and easier to read, but the pas‐

sive voice can be more appropriate in parƟcular circumstances. The same consideraƟons 

can be made for personal or impersonal styles and the uses of tenses. What is most im‐

portant is for you to be aware of how you are wriƟng, and how your choices affect the 

tone and the meaning of your words. Use a sentence length that allows your thoughts to 

flow clearly, considering that sentences that are too long and rambling are difficult to fol‐

low and are likely to be confusing. You may be able to reduce your sentence length by 

cuƫng out unnecessary words or dividing complex sentences into separate phrases or 

sentences. This can help you to logically structure your thoughts. 

 

6.2 Advice for the preparaƟon  

The specific form that your wriƟng has to take is the form of an essay. Generally speaking, 

an essay is wriƩen for a clear purpose and to suit a parƟcular audience. In your case, as a 

parƟcipant of the winter school, the audience is the members of the group in which group 

work acƟviƟes will be developed in the second phase of the intensive  programme.  

Consequently, the purpose will be to represent your home countries and compare naƟon‐

al approaches in adult and lifelong learning. In an transnaƟonal essay, specific informaƟon 

and evidence are presented, analysed and applied to a parƟcular problem or issue. For the 

winter school, specific issues are idenƟfied by the selected subtopics to which group work 

is devoted.  

Each transnaƟonal essay is linked to one comparaƟve group of the winter school, which 

has formulated one overall quesƟons, defined contexts and categories of comparison on 

which your transnaƟonal essay should follow on. Depending on your placement to the 

respected comparaƟve group, please develop a sub‐quesƟon which contributes to the 

overall quesƟon of your comparaƟve group. In answering the quesƟon please idenƟfy a 

context on which your focus on your transnaƟonal essay Within the chapter of your essay, 

please focus on the  categories for comparison of your comparaƟve group. 
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A well‐wriƩen transnaƟonal essay will demonstrate your ability to:  

 understand the purpose of the transnaƟonal essay and adhere to its specificaƟons; 

 gather, evaluate and analyse relevant informaƟon; 

 structure material in a logical and coherent order; 

 present your arguments in a consistent manner; 

 draw appropriate conclusions that are supported by the evidence and analysis; make 
thoughƞul and pracƟcal consideraƟons to enhance comparaƟve acƟviƟes among the 

group members. 
 

6.3 How to structure a transnaƟonal essay 

As we have already said, all transnaƟonal essays must be simple, concise and well structured. 

The informaƟon should be presented in a clearly structured format, making use of secƟons 

and headings. Its graphics should aƩract aƩenƟon, being clean and Ɵdy, so the informaƟon 

that embodies your reflecƟon on the scienƟfic theme, will be easy to locate and follow.  
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There are no mandatory requirements regarding the length of the transnaƟonal essay, but 

it is expected that the author writes a short paper of about 10‐15 pages. We nevertheless 

strongly recommend that each author contact their local contact partner, i.e. the COM‐

PALL representaƟve at the partner university. 

Inspired by the organizaƟon of a research paper, we propose the following structure: 

A. Cover page  

B. Summary 

C. Table of contents 

D. IntroducƟon  

E. Chapters 

F. Conclusions  

G. References and Appendix 

Since the format of the transnaƟonal essay should respect some convenƟons, more com‐

ments will be added on each secƟon. 

A. Cover page 

The cover page of your transnaƟonal essay should present the author (name, surname), 

the Ɵtle, the insƟtuƟonal affiliaƟon (name of the home university and logo), the study pro‐

gramme you are enrolled on, and the winter school ediƟon (e.g., Winter School 2017). You 

can use a thesis cover, the fronƟspiece or the Ɵtle page on the leƩerhead of your home 

university. The Ɵtle, which represents the first presentaƟon of your work, should be clear 

and impressive, in order to interest the reader and idenƟfy the focus of the paper briefly 

but clearly.  

B. Summary 

The summary should clearly describe the aims, structure and content of the transnaƟonal 

essay, outlining its main points. It should cover a maximum of half a page in length and 

avoid detail or discussion, providing the reader with a helpful overview of the perspecƟve 

through which you analyse what follows. At the end of this secƟon, you could include be‐

tween 3 to 5 key words which best idenƟfy your work. Even if they are usually not re‐

quired for a transnaƟonal essay, they can help the reader to screen the content of the 

transnaƟonal essay. 

C. Table of contents 

The contents page should list the different secƟons of the transnaƟonal essay, poinƟng 

out the headings along with the page numbers. It should enable the reader to scan the 

raƟonale and locate parƟcular informaƟon in specific secƟons. Subheadings can be added 

if necessary. SecƟon headings and subheadings can be numbered. In this case be sure that 

the numbering is consistent throughout. 
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D. IntroducƟon 

The introducƟon should set the scene for the central part of the transnaƟonal essay. Infor‐

maƟon on the theoreƟcal framework should be given, as well as background informaƟon on 

the contribuƟon. What has already been done in the specific field of research at the naƟonal 

and internaƟonal level can be presented in order to define the limitaƟons to the scope of the 

transnaƟonal essay and where it is placed theoreƟcally. The problem and research quesƟon 

should be presented to help the reader to understand why you want to focus your transna‐

Ɵonal essay on a specific theme. Aims and objecƟves should be detailed. A descripƟon of the 

research methods used must be provided according to the hypothesis you are trying to inves‐

Ɵgate.  The introducƟon should be brief. This avoids the risk of it having too strong an influ‐

ence on subsequent parts of the essay. For this reason, we recommend that parƟcipants 

write an introducƟon that corresponds to a maximum of 10% of the total number of pages in 

the paper. 

E. Chapters  

The TransnaƟonal Essay should be organized in at least three chapters. Each chapter has a 

specific role. First of all, you should place the work in the broader context of adult educaƟon 

and lifelong learning and link your theme to the European context (Chapter 1). Then you 

should present the theme from a naƟonal perspecƟve along with the methodology you are 

going to use (Chapter 2). AŌerwards, the naƟonal or local best pracƟce is described and in‐

terpreted (Chapter 3).   

To present your naƟonal or local best pracƟce, you have to be able to provide informaƟon on 

specific study cases, describing the pracƟce and the methodology used to develop/analyse it, 

and using graphs and charts to visualize the research process. The idenƟficaƟon of its mean‐

ing and relevance is a very important issue. 

Evidence collected from the best pracƟce analysis should help you to summarize the data, 

and emphasize important trends idenƟfied in comparison with the internaƟonal or European 

perspecƟve. You could use the evidence to propose or generalize a model.  

The discussion of the evidence consƟtutes the main body of the transnaƟonal essay. It should 

be used to interpret the evidence with specific reference to the research quesƟon and the 

problem. You should highlight relaƟonships between theories, data, best pracƟce and theo‐

reƟcal framework.  
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If your discussion secƟon is lengthy, You might divide it with secƟon headings, arranging 

the main points in an order that is logical and easy to follow. All sources used to elaborate 

the chapters should be acknowledged. References to the research and theoreƟcal findings 

of others are an integral component of the transnaƟonal essay. The usual pracƟce is to 

summarize the findings or other informaƟon in your own words and then cite the source. 

Any ideas or other informaƟon that are not your own must be substanƟated by a refer‐

ence that is cited in the text. Plagiarism such as the representaƟon of words, ideas and 

images of others as being your work can be easily avoided by adequately referencing any 

and all the informaƟon you use from other sources. Since you will refer to different con‐

cepts or ideas from different sources in each page, indirect in‐text citaƟons should refer to 

the surname of the author(s), the year of publicaƟon and the page(s). 

The term competence is defined as: part of skills, part of knowledge, and part of responsibil‐

ity. It is possible to divide competences into a lot of categories, for instance, generic and 

specific (Buiskool et al., 2010, p. 11). For example, it is possible to divide competence into 

personal and professional competence. It depends on the point of view of research. For a 

teacher or for a trainer, we can say there are three fields of competences: 1.) relaƟonal and 

communicaƟve competences, 2) didacƟcal competences, and 3) disciplinary competences. 

In Europe these types of competence are studied and applied in the curricula of university 

study programmes. The arƟcle will observe the situaƟon in three countries: Italy, Germany 

and Portugal. 

 Figure 3: Example of in text citaƟon2
 

If your sources are explicitly menƟoned in your text or you want to refer explicitly to their 

words (direct citaƟon) you can proceed  in this way:  

According to Charters and Hilton (1989), the interpretaƟon of comparaƟve data can be un‐

derstood as the main target in comparaƟve research: 

A study in comparaƟve internaƟonal adult educaƟon must include one or more aspects of 

adult educaƟon in two or more countries or regions. ComparaƟve study is not the mere plac-

ing side by side of data concerning one or more aspects of adult educaƟon in two or more 

countries. Such juxtaposiƟon is only a prerequisite for comparison. At the next stages one 

aƩempts to idenƟfy similariƟes or differences between the aspects under study and to assess 

the degree of similariƟes or differences. Even at this point the work of comparisons is not 

complete. The real value of comparaƟve study emerges only from stage three – the aƩempt 

to understand why the differences and similariƟes occur and what their significance is for 

adult educaƟon in the countries under examinaƟon and in other countries where the finding 

of the study may have relevance. (Charters und Hilton, 1989, p. 3) 

 Figure 4: Examples of direct and indirect citaƟon3 
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2Source: Boffo, V., Kaleja, K., Sharif‐Ali, K., Fernandes J.. (2016). The curriculum of study programmes for adult 

educators – the study cases of Italy, Germany and Portugal (p.104). In Egetenmeyer, R. (Ed.), Adult EducaƟon and 

Lifelong Learning in Europe and Beyond. Frankfurt am Main (DE): Peter Lang EdiƟon.  

3Source:  Egetenmeyer, R..(2016). Comparing Adult EducaƟon and Lifelong Learning in Europe and beyond: An 

introducƟon. In Egetenmeyer, R. (Ed.), Adult EducaƟon and Lifelong Learning in Europe and Beyond. Frankfurt am 

Main (DE): Peter Lang EdiƟon. (p.17). 
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F. Conclusions  

In the conclusion you should show the overall significance of what has been covered. You 

may want to remind the reader of the most important points that have been made in the 

transnaƟonal essay. In order to highlight the main findings and your personal consideraƟons 

on what is the most central issues of your work you can try to consider these quesƟons: 

 What are the conclusions we can draw from the discussion of the evidence? 

 What is their significance with regards to internaƟonal research? 

 Are there any pracƟcal consequences of your conclusions or possible new and future 

studies? 

It is very important to remember that no new material should be introduced in the conclu‐

sion.  

G. References and appendix 

The very last part of the transnaƟonal essay contains the references and appendix. Under 

the second headings you should include all the unpublished supporƟng informaƟon such as 

glossary of technical terms, tables, graphs, quesƟonnaires, surveys and transcripts. Under 

the first headings you should list all published sources referred to in your transnaƟonal es‐

say. The list of the references can include manuscripts, scienƟfic papers, conference pro‐

ceedings, databases and any kind of published material you used.  

It is important to note that references should be selected according to their relevance and 

their reliability. The list can contain: 

 general and basic literature on adult educaƟon;  

 documents from internaƟonal insƟtuƟons such as the European Commission, OECD, 

Cedefop or ILO; 

 staƟsƟcal data guaranteed by naƟonal or internaƟonal provider; 

 specific and technical literature on the selected theme of research; 

 literature on the methodology of the research. 
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This kind of references should be listed in:  

 alphabeƟcal order of authors' surnames.  

 chronological order for each author (where more than one work by the same au‐

thor is cited)  

 type of publicaƟon (where more than one work by the same author is published)  

 monographs  

 arƟcles/essays  

 ediƟng  

If an author has wriƩen a paper with co‐authors, all names should be cited in the list at 

the end of the transnaƟonal essay. In this case, the list of references from the same au‐

thor should follow one more principle: publicaƟons by a single author should be listed in 

chronological order first, then publicaƟons by the same author and with co‐authors in 

chronological order.  

There are different styles for lisƟng references. In order to make life easy for the  reader 

and allow them to locate important informaƟon on your sources we propose using the 

following templates, elaborated in the American Psychology AssociaƟon (APA) indicaƟons.  

In order to list the references at the end of the transnaƟonal essay use the following tem‐

plate to cite a printed book:  Author, A.A. (Year of PublicaƟon). Title of work. Publisher 

City, State: Publisher.  

Keogh, H.. (2009). The State and Development of Adult Learning and EducaƟon in Europe, 

North America and Israel. Regional Synthesis Report. Hamburg, Germany: UNESCO InsƟtute 

for Lifelong Learning 

Figure 5: Example of printed book referencece 

Use the following template to cite a book from an e‐reader:  Author, A.A. (Year of Publica‐

Ɵon). Title of work [E‐Reader Version]. Retrieved from hƩp://xxxx or doi:xxxx  

Boffo, V., Federighi, P., Torlone, F.. (2015). EducaƟonal Jobs: Youth and Employability in the Social 

Economy. Firenze, Italy: Firenze University Press [E‐Reader Version]. Retrieved from hƩp://

www.fupress.com/catalogo/educaƟonal‐jobs‐youth‐and‐employability‐in‐the‐scoialeconomy/2938. 

Figure 6: Example of e‐book reference 
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Use the following template to cite a book found in a database: Author, A.A. (Year of Publica‐

Ɵon). Title of work. Retrieved from hƩp://xxxx or doi:xxxx  

Hanemann, U.. (2015). The EvoluƟon and Impact of Literacy Campaigns and Programmes, 

2000-2014. UIL Research Series: No.1. Retrieved from  

hƩps://eric.ed.gov/?q=adult+educaƟon&Ō=on&ff1=dtySince_2015&ff2=pub 

Books&id=ED564035 

Figure 7: Example of on‐line book reference 

Use the following template to cite a journal arƟcle in print:  Author, A.A. (PublicaƟon Year). 

ArƟcle Ɵtle. Periodical Title, Volume(Issue), pp.‐pp. 

In print arƟcle 

Griffin, C.. (1999). Lifelong Learning and Welfare Reform. InternaƟonal Journal of Lifelong Educa-

Ɵon, 18, 6, pp. 431‐452. 

Figure 8: Example of printed arƟcle reference 

Use the following template to cite a journal arƟcle found online: Author, A.A. (PublicaƟon 

Year). ArƟcle Ɵtle. Periodical Title, Volume(Issue), pp.‐pp. doi:XX.XXXXX or Retrieved from 

journal URL 

 

ArƟcle from an online journal  

Fleming, T.. (2016). Reclaiming the emancipatory potenƟal of adult educaƟon: Honneth’s criƟcal 

theory and the struggle for recogniƟon. European Journal for Research on the EducaƟon and Learn-

ing of Adults, 7, 1, pp.13‐24. Retrieved from hƩp://www.rela.ep.liu.se/conents.asp?doi=10.3384/

rela.2000‐7426.20671 

Figure 9: Example of on‐line arƟcle reference 

Use the following template to cite an essay in an edited book: Author, A.A. (PublicaƟon Year). 

ArƟcle Ɵtle. In Author, A.A. (Ed.), Book Ɵtle (pp.). Publisher City, State: Publisher.  

Booffo, V., Kaleja, K., Sharif‐Ali, K., Fernandes J.. (2016). The curriculum of study programmes for 

adult educators—the study cases of Italy, Germany and Portugal . In Egetenmeyer, R. (Ed.), Adult 

EducaƟon and Lifelong Learning in Europe and Beyond (pp. 103‐120).Frankfurt am Main (DE): Peter 

Lang EdiƟon.  

Figure 10: Example of reference of essay published in a printed edited book 
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Use the following template to cite an edited book in print: Editor, E.E. (Ed.). (Year of Publi‐

caƟon). Title of work. Publisher City, State: Publisher.  

In print edited book 

Egetenmeyer, R. (Ed.). (2016). Adult EducaƟon and Lifelong Learning in Europe and Beyond. 

Frankfurt am Main (DE): Peter Lang EdiƟon.  

Figure 11: Example of printed edited book reference 

Use the following template to cite an edited book from an e‐reader: Editor, E.E. (Ed.). 

(Year of PublicaƟon). Title of work [E‐Reader Version]. Retrieved from hƩp://xxxx or 

doi:xxxx  

Edited book from an e‐reader 

Curaj, A., Georghiou, L., Harper, J.C., Ergon‐Polak, E. (Eds.). (2015). Mergers and Alliances in 

Higher EducaƟon. InternaƟonal PracƟce and Emerging OpportuniƟes [E‐Reader Version]. Re‐

trieved from hƩp://links.springer.com/book/10.1007%2F78‐3‐319‐13135  

Figure 12: Example of reference of edited e‐book  

Use the following template to cite an edited book found in a database: Editor, E.E. (Ed.). 

(Year of PublicaƟon). Title of work. Retrieved from hƩp://xxxx or doi:xxxx  

Edited book from a database 

Yang, J., Schneller, C., Roche, S. (Eds.). (2015). The Role of Higher EducaƟon in PromoƟng Lifelong 

Learning. UIL PublicaƟon Series on Lifelong Learning Policies and Strategies: No. 3. Retrieved from 

hƩps://eric.ed.gov/?q=adult+educaƟon&ff1=dtySince_2015&ff2=pubBooks&id=ED564050 

Figure 13‐ Example of reference of on‐line edited book 

As you can see, APA style does not require inclusion of the date of access for online 

sources; however, it could be indicated. DOI and state indicaƟon can be omiƩed.  You can 

find more informaƟon about APA style at the website hƩp://www.apastyle.org/learn/

tutorials/basics‐tutorial.aspx 

 

6.4 How to write a transnaƟonal essay 

The process of wriƟng an effecƟve transnaƟonal essay can be divided into several stages. 

A key point to manage the task of wriƟng without stress is to allocate Ɵme for planning 

each stage. The wriƟng process will be much easier if consideraƟon of how long each 

stage is likely to take is made carefully.  For this reason, careful preparaƟon necessitates 

dividing the Ɵme before the deadline between the different stages. Be sure to leave Ɵme 

for final proof reading and checking. 
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A. Understanding the transnaƟonal essay brief 

The first stage of the process is understanding the transnaƟonal essay brief. In order to be 

confident that you understand the purpose of your transnaƟonal essay, read carefully the 

guidelines for parƟcipaƟon in the winter school and the transnaƟonal essay brief on the 

online plaƞorm. Consider who the transnaƟonal essay is for and why it is being wriƩen. Check 

your understanding of all the instrucƟons or requirements by contacƟng the group facilitator 

and the rest of your colleagues if anything is unclear.  

B. Gathering and selecƟng informaƟon 

Once you are clear about the purpose of your transnaƟonal essay, you need to begin col‐

lecƟng relevant informaƟon. As indicated above, you can use a variety of sources.  StarƟng by 

reading relevant literature could be useful to enable the exploraƟon of  the topic and find 

connecƟons with themes in adult educaƟon and lifelong learning. Once you’ve broadened 

your understanding of the topic or issue, you can go on to look at other forms of informaƟon 

such as staƟsƟcal data and specific and technical literature on selected subtopics. QuesƟon‐

naires, surveys and other empirical materials can also be consulted at this stage. As you read 

and gather informaƟon, you need to assess its relevance to your transnaƟonal essay and se‐

lect accordingly. Keep in mind that your transnaƟonal essay brief can help you decide what is 

relevant for your purpose.  

C. Organising your material 

Once you have all the informaƟon, you must decide in what sequence it should be presented. 
Choose an order for your material that is logical and easy to follow. Begin by grouping togeth‐
er points that are related and be prepared to cut any informaƟon that is not directly relevant 
to the transnaƟonal essay.  

D. Analysing your material 

Before starƟng to write your first draŌ of the transnaƟonal essay, take Ɵme to consider the 
facts and evidence you have collected. Take notes and summarize the main points and con‐
clusions that can be drawn from the material. Outline the limitaƟons of the evidence and 
check if they are consistent, convergent or in conflict with one another. This can help you to 
relate the informaƟon you have gathered to the problem or issue described in the transna‐
Ɵonal essay brief.  
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E. WriƟng the transnaƟonal essay 

Having organised your material into appropriate groups, these may be transformed into 

secƟons or chapters, secƟons and headings, and you can start to write the first draŌ. 

Chapters, secƟons and even individual paragraphs should be clearly structured. You 

should introduce the main idea, expand it, define any key terms and present relevant evi‐

dence to support your point(s). Comment on each piece of evidence showing how it re‐

lates to your points and conclude by showing its significance to the transnaƟonal essay as 

a whole or to the next chapter/secƟon/paragraph. At the end when you know exactly 

what will be included in the transnaƟonal essay, you may modify the structure of the con‐

tents page and write the summary in accordance with the indicaƟons provided above.  

F. Reviewing and redraŌing 

When the first draŌ is ready, trying to read the draŌ from the perspecƟve of the reader 

can help you to rearrange or rewrite secƟons in order to make the raƟonale clearer. Re‐

member that your transnaƟonal essay will be used comparaƟvely to represent an example 

of how your home country approaches a specific field of adult and lifelong learning. If you 

have enough Ɵme, try to get some feedback from your tutor or from other experienced 

advisors.  

G. EdiƟng and presentaƟon 

Once you are saƟsfied with the content and structure of your redraŌed transnaƟonal es‐

say, you can turn your aƩenƟon to the ediƟng. To finalise your work the text should be 

jusƟfied and wriƩen in Times New Roman, font size 12 and page margins should be three 

cenƟmetres each. Check for consistency in the numbering of chapters, secƟons and ap‐

pendices. Make sure that all your sources are acknowledged and correctly referenced. At 

this stage, proof reading and a linguisƟc check is very important, as well as beginning to 

think how to effecƟvely present your work. Create a set of key points to consider for your 

presentaƟon and provide visual tools for improving your colleagues’ understanding of the 

argumentaƟon.  
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hƩps://www.hw.uni‐wuerzburg.de/compall/winter_schools/

online_preparaƟon/  
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